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1. STUDENT RECRUITMENT AND RETENTION4  

a) Recruitment and Admissions 

 

1. Target-Setting ɉÉÍÍÅÄÉÁÔÅ ÔÅÒÍɊ 

4ÈÅ 4ÁÓË &ÏÒÃÅ ÃÁÌÌÓ ÏÎ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ÅÓÔÁÂÌÉÓÈ ÓÐÅÃÉÆÉÃ )ÎÄÉÇÅÎÏÕÓ ÅÎÒÏÌÍÅÎÔȟ ÒÅÔÅÎÔÉÏÎ ÁÎÄ 

ÇÒÁÄÕÁÔÉÏÎ ÔÁÒÇÅÔÓ ÁÔ ÔÈÅ ÕÎÄÅÒÇÒÁÄÕÁÔÅ ÁÎÄ ÇÒÁÄÕÁÔÅ ÌÅÖÅÌÓ ÔÈÁÔ ÁÒÅ ÒÅÁÓÏÎÁÂÌÅ ÁÎÄ ÔÈÁÔ ÁÒÅ ÎÕÁÎÃÅÄ ÂÙ 

ÉÎÆÏÒÍÁÔÉÏÎ ÒÅÇÁÒÄÉÎÇ ÐÁÔÔÅÒÎÓ ÏÆ ÅÎÒÏÌÍÅÎÔ ÏÆ )ÎÄÉÇÅÎÏÕÓ ÓÔÕÄÅÎÔÓ ÁÔ -Ã'ÉÌÌ ɉÅȢÇȢȟ ÔÈÅÉÒ ÇÒÅÁÔÅÒ 

ÌÉËÅÌÉÈÏÏÄ ÔÏ ÂÅ ÐÁÒÔ-ÔÉÍÅɊȡ  

¶ ρȟπππ )ÎÄÉÇÅÎÏÕÓ ÓÔÕÄÅÎÔÓ ÅÎÒÏÌÌÅÄ ÁÔ -Ã'ÉÌÌ ÂÙ ςπςς ÉÓ ÁÎ ÁÓÐÉÒÁÔÉÏÎÁÌ ÔÁÒÇÅÔȠ 

¶ 5ÎÄÅÒÇÒÁÄÕÁÔÅ ÃÏÍÐÌÅÔÉÏÎ ÏÆ Á ÄÅÇÒÅÅ ÕÐ ÔÏ ψ ÙÅÁÒÓ ɉÉÎÓÔÅÁÄ ÏÆ τ ÏÒ φɊȢ 

 

2. Funding ɉÍÅÄÉÕÍ ÔÅÒÍɊ 

4ÈÅ 4ÁÓË &ÏÒÃÅ ÃÁÌÌÓ ÏÎ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ÓÙÓÔÅÍÁÔÉÃÁÌÌÙ ÉÄÅÎÔÉÆÙ ÁÎÄ ÁÐÐÌÙ ÆÏÒ ÍÏÒÅ ÓÏÕÒÃÅÓ ÏÆ ÅØÔÅÒÎÁÌ 

ÆÕÎÄÉÎÇ ɉÆÅÄÅÒÁÌȟ ÆÏÕÎÄÁÔÉÏÎÓȟ ÐÒÏÖÉÎÃÉÁÌɊ ÔÏ ÆÕÎÄ ÍÏÒÅ ÅØÔÅÎÓÉÖÅ ÓÕÐÐÏÒÔ ÓÅÒÖÉÃÅÓ ÆÏÒ )ÎÄÉÇÅÎÏÕÓ 

ÓÔÕÄÅÎÔÓȢ 

 

3. Recruitment Officer Positions ɉÉÍÍÅÄÉÁÔÅ ÔÅÒÍɊ 

4ÈÅ 4ÁÓË &ÏÒÃÅ ÃÁÌÌÓ ÏÎ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ÆÕÎÄ Á ÓÅÃÏÎÄ )ÎÄÉÇÅÎÏÕÓ 2ÅÃÒÕÉÔÍÅÎÔ /ÆÆÉÃÅÒ ÐÏÓÉÔÉÏÎ ÔÏ 

ÐÒÏÍÏÔÅ -Ã'ÉÌÌ 5ÎÉÖÅÒÓÉÔÙ ÉÎ Á ÂÒÏÁÄÅÒ ÒÁÎÇÅ ÏÆ )ÎÄÉÇÅÎÏÕÓ ÃÏÍÍÕÎÉÔÉÅÓ ÁÎÄ ÔÏ ÓÕÐÐÏÒÔ ÒÅÃÒÕÉÔÍÅÎÔ 

ÆÒÏÍ ÁÎÙ ÆÕÔÕÒÅ ÐÁÔÈ×ÁÙ ÐÁÒÔÎÅÒÓÈÉÐÓ ɉÉÍÍÅÄÉÁÔÅ-ÔÅÒÍɊȢ 

 

4. Outreach to Community Services ɉÍÅÄÉÕÍ ÔÅÒÍɊ 

4ÈÅ 4ÁÓË &ÏÒÃÅ ÃÁÌÌÓ ÏÎ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ÃÏÌÌÁÂÏÒÁÔÅ ×ÉÔÈ ÅØÔÅÒÎÁÌ ÓÅÒÖÉÃÅÓ ÁÖÁÉÌÁÂÌÅ ÔÏ )ÎÄÉÇÅÎÏÕÓ 

ÓÔÕÄÅÎÔÓ ÉÎ -ÏÎÔÒÅÁÌ ÔÏ ÓÕÐÐÏÒÔ ÒÅÃÒÕÉÔÍÅÎÔ ÁÎÄ ÒÅÔÅÎÔÉÏÎ ɉÅȢÇȢȟ #ÒÅÅ 3ÃÈÏÏÌ "ÏÁÒÄ ÏÆÆÉÃÅ ÉÎ -ÏÎÔÒÅÁÌɊȢ 

 

5. Facilitating Access ɉÉÍÍÅÄÉÁÔÅȟ ÍÅÄÉÕÍȟ ÁÎÄ ÌÏÎÇ ÔÅÒÍɊ 

4ÈÅ 4ÁÓË &ÏÒÃÅ ÃÁÌÌÓ ÏÎ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ÅØÐÁÎÄ ÁÃÃÅÓÓ ÔÏ -Ã'ÉÌÌȟ ÌÅÁÒÎÉÎÇ ÆÒÏÍ ÅØÉÓÔÉÎÇ ÐÒÏÇÒÁÍÓ ÁÔ 

#ÁÎÁÄÉÁÎ ÐÏÓÔÓÅÃÏÎÄÁÒÙ ÉÎÓÔÉÔÕÔÉÏÎÓȡ 

¶ -ÅÄÉÕÍ-ÔÅÒÍȡ Journey McGill/Parcours McGillȡ &ÉÎÁÌÉÚÅ ÔÈÉÓ ÂÒÉÄÇÉÎÇ ÐÒÏÇÒÁÍ ÔÏ ÃÏÍÐÌÅÍÅÎÔ ÔÈÅ 

ÅØÉÓÔÉÎÇ ÕÎÄÅÒÇÒÁÄÕÁÔÅ )ÎÄÉÇÅÎÏÕÓ ÁÄÍÉÓÓÉÏÎ ÐÒÏÔÏÃÏÌȢ 4ÈÉÓ ÉÎÃÌÕÄÅÓ ÄÉÒÅÃÔ ÁÄÍÉÓÓÉÏÎ ÔÏ ÔÈÅ 

ÄÅÇÒÅÅ ÐÒÏÇÒÁÍȠ 

¶ ,ÏÎÇ-ÔÅÒÍȡ %ÓÔÁÂÌÉÓÈ ÅØÐÌÉÃÉÔ ÔÒÁÎÓÉÔÉÏÎ ÐÁÔÈ×ÁÙÓ ÂÅÔ×ÅÅÎ ÓÐÅÃÉÆÉÃ ÈÉÇÈ ÓÃÈÏÏÌÓ ɀ ÓÐÅÃÉÆÉÃ 

#%'%0Ó ɀ ÁÎÄ -Ã'ÉÌÌȠ 

¶ )ÍÍÅÄÉÁÔÅ-ÔÅÒÍȡ !×ÁÒÄ ÔÒÁÎÓÆÅÒ ÃÒÅÄÉÔ ÏÒ ÁÄÖÁÎÃÅÄ ÓÔÁÎÄÉÎÇ ÔÏ×ÁÒÄ -Ã'ÉÌÌ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÆÏÒ 

ÁÐÐÒÏÐÒÉÁÔÅ ÓÔÕÄÉÅÓ ÃÏÍÐÌÅÔÅÄ ÁÔ /ÎÔÁÒÉÏ ÃÏÌÌÅÇÅÓȢ 

¶ #ÈÁÎÇÅ -Ã'ÉÌÌȭÓ ÃÕÒÒÅÎÔ ÁÄÍÉÓÓÉÏÎ ÐÒÁÃÔÉÃÅÓ ÔÏ ÉÎÃÌÕÄÅ /ÎÔÁÒÉÏ ÃÏÌÌÅÇÅÓ ÅØÐÌÉÃÉÔÌÙ ɉÉÎ ÒÅÌÅÖÁÎÔ 

ÁÃÁÄÅÍÉÃ ÐÒÏÇÒÁÍÓȟ ÓÕÃÈ ÁÓ 'ÅÎÅÒÁÌ !ÒÔÓ ÁÎÄ 3ÃÉÅÎÃÅɊ ÁÓ Á ÐÏÔÅÎÔÉÁÌ ÐÁÔÈ×ÁÙ ÔÏ -Ã'ÉÌÌ ÆÏÒ 

)ÎÄÉÇÅÎÏÕÓ ÓÔÕÄÅÎÔÓȢ $ÉÓÃÕÓÓÉÏÎÓ ×ÉÔÈ ÔÈÅ #ÒÅÅ 3ÃÈÏÏÌ "ÏÁÒÄ ÓÕÇÇÅÓÔ ÔÈÁÔ ÍÁÎÙ ÏÆ 1ÕÅÂÅÃȭÓ 

)ÎÄÉÇÅÎÏÕÓ ÓÔÕÄÅÎÔÓ ÁÒÅ ÓÔÕÄÙÉÎÇ ÏÕÔÓÉÄÅ 1ÕÅÂÅÃȟ ÏÆÔÅÎ ÁÔ /ÎÔÁÒÉÏ ÃÏÌÌÅÇÅÓȢ 

¶ -ÅÄÉÕÍ-ÔÅÒÍȡ !×ÁÒÄ ÔÒÁÎÓÆÅÒ ÃÒÅÄÉÔ ÏÒ ÁÄÖÁÎÃÅÄ ÓÔÁÎÄÉÎÇ ÆÏÒ ÌÁÎÄ-ÂÁÓÅÄ )ÎÄÉÇÅÎÏÕÓ ÃÕÒÒÉÃÕÌÁ 

ÓÕÃÈ ÁÓ ÔÈÅ ÔÙÐÅ ÏÆÆÅÒÅÄ ÂÙ ÔÈÅ $ÅÃÈÉÎÔÁ #ÅÎÔÒÅ ÆÏÒ 2ÅÓÅÁÒÃÈ ÁÎÄ ,ÅÁÒÎÉÎÇȡ ÈÔÔÐȡȾȾÄÅÃÈÉÎÔÁȢÃÁȾȢ 

                                                                 
4 The Calls to Action in this section correspond to the report in Appendix 4. 

http://dechinta.ca/


  
 

 χ 

¶ -ÅÄÉÕÍ-ÔÅÒÍȡ )ÄÅÎÔÉÆÙ ÁÐÐÒÏÐÒÉÁÔÅ /ÎÔÁÒÉÏ ÃÏÌÌÅÇÅ ÓÔÕÄÉÅÓ ÁÓ Á ÃÌÅÁÒ ÂÁÓÉÓ ÏÆ ÁÄÍÉÓÓÉÏÎ ÔÏ 

ÕÎÄÅÒÇÒÁÄÕÁÔÅ ÐÒÏÇÒÁÍÓ ÁÔ -Ã'ÉÌÌȢ 

 

6. Outreach to Indigenous Communities ɉÍÅÄÉÕÍ ÔÅÒÍɊ 

4ÈÅ 4ÁÓË &ÏÒÃÅ ÃÁÌÌÓ ÏÎ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ÅØÔÅÎÄ ÔÈÅ ÏÕÔÒÅÁÃÈ ÔÏ )ÎÄÉÇÅÎÏÕÓ ÃÏÍÍÕÎÉÔÉÅÓ ÔÏ ÒÁÉÓÅ 

Á×ÁÒÅÎÅÓÓ ÁÂÏÕÔ -Ã'ÉÌÌ ÏÐÐÏÒÔÕÎÉÔÉÅÓ ÂÙ ÄÅÄÉÃÁÔÉÎÇ ÁÄÄÉÔÉÏÎÁÌ ÒÅÓÏÕÒÃÅÓ ÉÎ ÏÒÄÅÒ ÔÏ ÒÅÃÒÕÉÔ ÉÎ Á ÂÒÏÁÄÅÒ 

ÒÁÎÇÅ ÏÆ &ÉÒÓÔ .ÁÔÉÏÎ ÁÎÄ )ÎÕÉÔ ÃÏÍÍÕÎÉÔÉÅÓ ÔÈÒÏÕÇÈÏÕÔ 1ÕÅÂÅÃȟ .ÕÎÁÖÉËȟ .ÕÎÁÖÕÔȟ ÁÎÄ /ÎÔÁÒÉÏȟ ÎÏÔÁÂÌÙȡ 

•  /ÎÅ ÁÄÄÉÔÉÏÎÁÌ )ÎÄÉÇÅÎÏÕÓ ÒÅÃÒÕÉÔÅÒ ÁÎÄ Αςυȟπππ ÉÎ ÁÄÄÉÔÉÏÎÁÌ ÔÒÁÖÅÌ ÆÕÎÄÓ 

 

7. Communication for Recruitment ɉÉÍÍÅÄÉÁÔÅ ÔÅÒÍɊ 

4ÈÅ 4ÁÓË &ÏÒÃÅ ÃÁÌÌÓ ÏÎ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ÄÅÖÏÔÅ ÒÅÓÏÕÒÃÅÓ ÔÏ ÃÒÅÁÔÉÎÇ ÍÁÒËÅÔÉÎÇ ÁÎÄ ÍÅÎÔÏÒÉÎÇ 

ÃÏÍÍÕÎÉÃÁÔÉÏÎ ÔÏÏÌÓ ÓÕÃÈ ÁÓ ÖÉÄÅÏÓ ÁÎÄ ÒÁÄÉÏ ÁÄÖÅÒÔÉÓÅÍÅÎÔÓ ÔÈÁÔ ÁÒÅ ÃÕÌÔÕÒÁÌÌÙ ÁÎÄ ÌÉÎÇÕÉÓÔÉÃÁÌÌÙ 

ÒÅÌÁÔÁÂÌÅȟ ÉÎÃÌÕÄÉÎÇ ÔÈÏÓÅ ÔÈÁÔ ÔÁÒÇÅÔ #ÒÅÅ ÁÎÄ )ÎÕÉÔ ÁÕÄÉÅÎÃÅÓ ÉÎ ÔÈÅÉÒ Ï×Î ÌÁÎÇÕÁÇÅÓȢ 

 

4Ï ÔÈÉÓ ÅÎÄȟ ÔÈÅ 4ÁÓË &ÏÒÃÅ ÕÒÇÅÓ ÔÈÅ ÃÒÅÁÔÉÏÎ ÏÆ Á ÖÉÄÅÏ ÆÏÒ ÐÒÏÓÐÅÃÔÉÖÅ )ÎÄÉÇÅÎÏÕÓ ÓÔÕÄÅÎÔÓ ÓÅÅËÉÎÇ 

ÉÎÆÏÒÍÁÔÉÏÎ ÁÂÏÕÔ ÔÈÅ ÓÅÒÖÉÃÅÓ ÁÎÄ ÒÅÓÏÕÒÃÅÓ ÁÖÁÉÌÁÂÌÅ ÔÏ ÔÈÅÍ ÁÔ -Ã'ÉÌÌ 5ÎÉÖÅÒÓÉÔÙȢ 

 

8. K-12 Outreach and Collaboration ɉÌÏÎÇ ÔÅÒÍɊ 

4ÈÅ 4ÁÓË &ÏÒÃÅ ÃÁÌÌÓ ÏÎ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ÉÎÃÒÅÁÓÅ ÔÈÅ ÅÎÒÏÌÍÅÎÔ ÏÆ )ÎÄÉÇÅÎÏÕÓ ÓÔÕÄÅÎÔÓ ÉÎ ÕÎÉÖÅÒÓÉÔÙ ÁÎÄ 

ÅÆÆÏÒÔÓ ÍÕÓÔ ÂÅÇÉÎ ÍÕÃÈ ÅÁÒÌÉÅÒ ÔÈÁÎ #%'%0Ȣ 4ÈÅ ÔÒÁÎÓÉÔÉÏÎÓ ÆÒÏÍ ÐÒÉÍÁÒÙ ÓÃÈÏÏÌ ÔÏ ÈÉÇÈ ÓÃÈÏÏÌ ÔÏ ÃÏÌÌÅÇÅ 

ÁÎÄ ÔÈÅÎ ÔÏ ÕÎÉÖÅÒÓÉÔÙ ÒÅÐÒÅÓÅÎÔ ÐÏÔÅÎÔÉÁÌ ÂÁÒÒÉÅÒÓ ÔÏ ÐÒÏÇÒÅÓÓȢ 3ÔÕÄÅÎÔÓ ÍÁÙ ÒÅÑÕÉÒÅ ÃÏÍÐÒÅÈÅÎÓÉÖÅ 

ÓÕÐÐÏÒÔ ÔÈÒÏÕÇÈ ÅÁÃÈ ÌÅÖÅÌ ÔÏ ÒÅÍÁÉÎ ÅÎÇÁÇÅÄȢ 7Å ÒÅÃÏÍÍÅÎÄ ×ÏÒËÉÎÇ ÃÌÏÓÅÌÙ ×ÉÔÈ )ÎÄÉÇÅÎÏÕÓ 

ÃÏÍÍÕÎÉÔÉÅÓ ÔÏ ÃÒÅÁÔÅ ÔÒÁÎÓÉÔÉÏÎ ÁÎÄ ÓÕÐÐÏÒÔ ÐÒÏÇÒÁÍÓ ÔÏ ÁÓÓÉÓÔ ×ÉÔÈ ÔÈÏÓÅ ÔÒÁÎÓÉÔÉÏÎÓȢ &ÏÒ ÅØÁÍÐÌÅȟ 

ÅÎÈÁÎÃÅ ÐÒÅ-ÈÉÇÈ ÓÃÈÏÏÌ ÏÕÔÒÅÁÃÈ ÐÒÏÇÒÁÍÓ ÁÎÄ ÃÏÍÍÕÎÉÃÁÔÉÏÎ ÍÁÔÅÒÉÁÌÓ ÔÏ ÉÎÃÌÕÄÅ ÍÏÒÅ ÓÃÈÏÏÌÓ ×ÉÔÈ 

ÓÉÇÎÉÆÉÃÁÎÔ )ÎÄÉÇÅÎÏÕÓ ÅÎÒÏÌÍÅÎÔȢ )Î ÔÈÅ ÉÍÍÅÄÉÁÔÅ ÔÏ ÍÅÄÉÕÍ ÔÅÒÍȟ -Ã'ÉÌÌ ÓÈÏÕÌÄȡ 

¶ %ØÔÅÎÄ ÔÈÅ 3%$% (ÏÍÅ×ÏÒË :ÏÎÅ ÐÒÏÇÒÁÍ ÔÏ ÉÎÃÌÕÄÅ ÍÏÒÅ )ÎÄÉÇÅÎÏÕÓ ÃÏÍÍÕÎÉÔÉÅÓ ÎÅÁÒ 

-ÏÎÔÒÅÁÌȢ )Î ÁÄÄÉÔÉÏÎȟ ÍÏÒÅ ÒÅÃÒÕÉÔÉÎÇ ÓÈÏÕÌÄ ÔÁÒÇÅÔ ÙÏÕÎÇÅÒ ÁÇÅ ÇÒÏÕÐÓ ɉÉÍÍÅÄÉÁÔÅ ÔÅÒÍɊȠ ÁÎÄ 

¶ 7ÏÒË ×ÉÔÈ ÌÏÃÁÌ ÅÄÕÃÁÔÉÏÎÁÌ ÓÔÁËÅÈÏÌÄÅÒÓȟ ÓÕÃÈ ÁÓ +ÉÕÎÁ #ÏÌÌÅÇÅȡ ÈÔÔÐȡȾȾËÉÕÎÁ-ÃÏÌÌÅÇÅȢÃÏÍȾÅÎȾȟ 

ÔÏ ÅÓÔÁÂÌÉÓÈ ÅØÐÌÉÃÉÔ ÅÄÕÃÁÔÉÏÎÁÌ ÐÁÔÈ×ÁÙÓ ÆÒÏÍ ÈÉÇÈ ÓÃÈÏÏÌȟ ÔÏ #%'%0ȟ ÔÏ ÕÎÉÖÅÒÓÉÔÙ ɉÍÅÄÉÕÍ 

ÔÅÒÍɊȢ 

 

9. Increased Indigenous MDCM Allocation ɉÉÍÍÅÄÉÁÔÅ ÔÅÒÍɊ 

4ÈÅ 4ÁÓË &ÏÒÃÅ ÃÁÌÌÓ ÏÎ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ÁÄÖÏÃÁÔÅ ÆÏÒ ÁÎ ÉÎÃÒÅÁÓÅ ÉÎ ÔÈÅ ÎÕÍÂÅÒ ÏÆ ÓÅÁÔÓ ÓÐÅÃÉÆÉÃÁÌÌÙ 

ÁÖÁÉÌÁÂÌÅ ÔÏ )ÎÄÉÇÅÎÏÕÓ ÓÔÕÄÅÎÔÓ ×ÈÏ ÐÌÁÎ ÔÏ ÓÔÕÄÙ -ÅÄÉÃÉÎÅ ÉÎ ÔÈÅ ÐÒÏÖÉÎÃÉÁÌ -$#- 1ÕÅÂÅÃ &ÉÒÓÔ 

.ÁÔÉÏÎÓ ÁÎÄ )ÎÕÉÔ &ÁÃÕÌÔÙ ÏÆ -ÅÄÉÃÉÎÅ 0ÒÏÇÒÁÍȢ #ÕÒÒÅÎÔÌÙ ÊÕÓÔ ÆÏÕÒ -$#- ÓÅÁÔÓ ÁÒÅ ÁÌÌÏÃÁÔÅÄ ÆÏÒ 

)ÎÄÉÇÅÎÏÕÓ ÓÔÕÄÅÎÔÓ ÐÒÏÖÉÎÃÉÁÌÌÙȟ ×ÈÉÃÈ ÔÈÅ ÆÏÕÒ

https://gs.mcmaster.ca/skills-opportunities/office-undergraduate-research/iusrs
https://gs.mcmaster.ca/skills-opportunities/office-undergraduate-research/iusrs


  
 

 ψ 

¶ ÅÓÔÁÂÌÉÓÈÉÎÇ ÆÁÃÕ

http://parttime.syr.edu/tuition-financial-aid/scholarships-grants/haudenosaunee-promise/
http://parttime.syr.edu/tuition-financial-aid/scholarships-grants/haudenosaunee-promise/


  
 

 ω 

ÐÁÒÅÎÔÓȟ ×ÏÒË ÒÅÓÐÏÎÓÉÂÉÌÉÔÉÅÓɊȢ 4ÈÅÓÅ ÍÁÙ ÉÎÃÌÕÄÅ ÃÏÍÍÕÎÉÔÙ-ÂÁÓÅÄȟ ÏÎÌÉÎÅȟ ÏÎ- ÏÒ ÏÆÆ-ÃÁÍÐÕÓȟ ÃÏÈÏÒÔ-

ÂÁÓÅÄȟ ÉÎÔÅÎÓÉÖÅ ɉÅȢÇȢȟ Ô×Ï-×ÅÅËɊȟ ÃÅÒÔÉÆÉÃÁÔÅ ÏÒ ÓÕÍÍÅÒ ÐÒÏÇÒÁÍÓȢ 4Ï ÔÈÉÓ ÅÎÄȟ ÉÔ ×ÉÌÌ ÂÅ ÅÓÓÅÎÔÉÁÌ ÔÏ ÓÅÅË 

ÉÎÐÕÔ ÆÒÏÍ )ÎÄÉÇÅÎÏÕÓ ÃÏÍÍÕÎÉÔÉÅÓ ÁÓ ÔÏ ÔÈÅ ÐÒÏÇÒÁÍÓ ÔÈÅÙ ÎÅÅÄȢ 

 

17. Graduate Studies ɉÍÅÄÉÕÍ ÔÅÒÍɊ 

4ÈÅ 4ÁÓË &ÏÒÃÅ ÃÁÌÌÓ ÏÎ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ÅÎÈÁÎÃÅ ÉÔÓ ÇÒÁÄÕÁÔÅ ÓÔÕÄÉÅÓ ÃÕÒÒÉÃÕÌÁ ÂÙ ÅÍÐÈÁÓÉÚÉÎÇ 

)ÎÄÉÇÅÎÏÕÓ ×ÁÙÓ ÏÆ ËÎÏ×ÉÎÇ ×ÉÔÈÉÎ ÁÌÌ ÄÉÓÃÉÐÌÉÎÅÓȢ  

 

)Ô ÆÕÒÔÈÅÒ ÃÁÌÌÓ ÏÎ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ÒÅÓÐÏÎÄ ÔÏ ÔÈÅ ÎÅÅÄ ÆÏÒ ÇÒÅÁÔÅÒ ÆÕÎÄÉÎÇ ÏÐÐÏÒÔÕÎÉÔÉÅÓ ÔÏ ÂÅ ÍÁÄÅ 

ÁÖÁÉÌÁÂÌÅ ÔÏ )ÎÄÉÇÅÎÏÕÓ ÓÔÕÄÅÎÔÓ ÓÅÅËÉÎÇ ÔÏ ÐÕÒÓÕÅ ÇÒÁÄÕÁÔÅ ÅÄÕÃÁÔÉÏÎȟ ÁÃÃÏÍÐÁÎÉÅÄ ÂÙ ÔÒÁÎÓÐÁÒÅÎÔ ÁÎÄ 

ÃÌÅÁÒ ÉÎÆÏÒÍÁÔÉÏÎ ÁÂÏÕÔ ÅÌÉÇÉÂÉÌÉÔÙ ÁÂÏÕÔ ÔÈÁÔ ÆÕÎÄÉÎÇ ÁÎÄ ÈÏ× ÔÏ ÁÃÃÅÓÓ ÉÔȢ 

2. PHYSICAL REPRESENTATION AND SYMBOLIC RECOGNITION 

18.  Hochelaga Rock (immediate term)  

The Hochelaga Rock is an enduring historical marker of Indigenous history and settler-Indigenous 

ÐÅÏÐÌÅȭÓ interactions on the island of Montreal and its hinterland. The Rock marks the historical ties and 

use of the land by Indigenous peoples. It was moved to a more prominent site on the lower campus of 

McGill in the summer of ςπρφȢ 4ÈÅ 0ÒÏÖÏÓÔȭÓ 4ÁÓË &ÏÒÃÅ ×Ás publicly launched with a ceremony at this 

site on September 22, 2016. On June 21, 2017, National Aboriginal Day, there will be a ceremony at the 

Hochelaga Rock to mark the submission of the Task Force Final Report on Indigenous Studies and 

Indigenous Education. 

 

The Task Force calls on our University to complete the relocation of the Hochelaga Rock on the lower 

campus by developing a plan for the landscaping of the new site, which will be developed in consultation 

with local Indigenous communities. Planning will:  

¶ specify the design of the site;  

¶ be linked to larger University plans for the lower campus of McGill;  

¶ ensure that all aspects of the physical and symbolic elements of the design will respect the 

perspectives and voices of local Indigenous communities;  

¶ ensure that the wording of commemorative plaques that mark the site, and recognize its 

symbolic importance in Indigenous history and presence, as well as the history of settler-

Indigenous community relations, is chosen in consultation with local Indigenous communities; 

and 

¶ establish an Honorary Committee composed of McGill representatives and community 

knowledge holders and elders who will be tasked with the responsibility of advising on the 

continuing maintenance of the site.  

 

19.  Acknowledgement of Trhe lower 



http://www.northwestern.edu/provost/committees/equity-and-inclusion/john-evans-study.html
http://mcgillathletics.ca/sports/2015/2/27/GEN_0227154844.aspx?path=general
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by the pressing importance for the future of moving forward under a McGill team name that breaks with 

ÔÈÅ ÁÓÓÏÃÉÁÔÉÏÎÓ ÔÈÁÔ ȬRedmenȭ ÅÖÏËÅÓ ÉÎ ÃÏÎÔÅÍÐÏÒÁÒÙ ÓÏÃÉÅÔÙȢ  

 

22.  Indigeneity and University Governance (immediate term)  

The Task Force calls on our University to establish mechanisms that provide Indigenous community 

representation in central organs of University governance, in particular, the Board of Governors and 

University Senate, and at central University ceremonies, including convocations.  

 

23. Recognizing Indigenous Excellence (immediate term)  

The Task Force calls on our University to ensure that Indigenous leaders in all fields are considered for 

honorary doctorates awarded at University convocations, and that the process by which individuals are 

identified allows Indigenous voices and recommendations to be heard.  

 

24.  

 



  
 

 ρς 

¶ enlarging and improving dedicated living space for Indigenous students who come to McGill by 

identifying suitable facilities, on or off campus, that can be used for this purpose; 

¶ consulting with other universities in the city of Montreal with regard to sharing space, 

particularly living space, for Indigenous students; and 

¶ ensuring that the provision of space dedicated to Indigenous persons and 



  
 

 ρσ 

ÓÕÐÐÏÒÔ ÉÎ ÌÏÃÁÔÉÎÇ ÈÏÕÓÉÎÇȟ ÏÎÅ-ÏÎ-ÏÎÅ ÓÕÐÐÏÒÔ ÆÏÒ ÉÎ-
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33.  Field Courses and Land-Based Pedagogies (immediate term) 

In May 2017, McGill and the School of Social Work offered the 8th annual Indigenous Field Studies 

course. This unique course provides an opportunity for students from Social Work, Law, Medicine, 

Anthropology and the Indigenous Studies Minor to learn about Indigenous cultures and worldviews, 

with a particular emphasis on Haudenosaunee teachings and their connection to the students' areas of 

practice, all under the instruction of community elders and a multi-disciplinary team of instructors. 

During this four-week intensive course (including one week in Kahnawake, Mohawk Territory), students 

are introduced to Indigenous customs, values and ways of life through daily activities/workshops led by 

Elders from Kahnawake and other community members, with support from McGill instructors. Attention 

is given to the intergenerational effects of colonization and Canadian policies on contemporary 

Indigenous society. Stressing hands-on learning, the course strives to enhance relationships and bridge 

cultural misunderstandings between soon-to-be professionals and the communities they may one day 

serve. 
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35.  Online Part-time Degree in Indigenous Business Management and Public Administration 

(immediate and medium term, feasibility study has been implemented for fiscal year 2018) 

 

Canadians reporting an Indigenous identity in national household surveys represent about 

4.3% of our total population, and Indigenous peoples are the fastest growing population in 

Canada. The unemployment rate among Indigenous peoples is persistently about 2.5 times higher than 

#ÁÎÁÄÁȭÓ ÁÖÅÒÁÇÅ ÒÁÔÅ and the average Indigenous annual income is substantially lower than that of the 

general Canadian population. The proportion of the non-Indigenous population in Canada who have 

attained a university degree is as much as three times higher than the proportion among Indigenous 

people. As all universities, it is incumbent on McGill to provide a variety of educational opportunities to 

Indigenous peoples that can respond to these multiple barriers.  

 

Following the success of developing and delivering over 25 online
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/sustainability/vision-2020-sustainability-strategy
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#ÌÏÓÉÎÇ 2ÅÍÁÒËÓ 
7Å ×ÉÓÈ ÔÏ ÁÃËÎÏ×ÌÅÄÇÅ ÁÎÄ ÓÉÎÃÅÒÅÌÙ ÔÈÁÎË ÅÖÅÒÙÏÎÅ ×ÈÏ ÃÏÎÔÒÉÂÕÔÅÄ ÔÏ ÔÈÅ 4ÁÓË &ÏÒÃÅ ÁÎÄ ÔÏ ÅÖÅÒÙÏÎÅ 

×ÈÏ ÈÁÓ ÂÅÅÎ ÉÎÖÏÌÖÅÄ ÉÎ ÓÕÐÐÏÒÔÉÎÇ ÁÎÄ ÁÄÖÁÎÃÉÎÇ )ÎÄÉÇÅÎÏÕÓ ÅÄÕÃÁÔÉÏÎ ÁÔ -Ã'ÉÌÌ ÏÖÅÒ ÔÈÅ ÙÅÁÒÓȢ )Ô ÈÁÓ ÎÏÔ 

ÁÌ×ÁÙÓ ÂÅÅÎ ÅÁÓÙ ÂÕÔ ÒÅÆÌÅÃÔÉÎÇ ÏÎ ÈÏ× ÍÕÃÈ ÈÁÓ ÂÅÅÎ ÁÃÃÏÍÐÌÉÓÈÅÄ ÏÖÅÒ ÔÈÅ ÌÁÓÔ Ô×ÅÎÔÙ ÏÒ ÓÏ ÙÅÁÒÓȟ ×Å ÈÁÖÅ 

ÍÁÄÅ Á ÄÉÆÆÅÒÅÎÃÅȟ ÁÌÂÅÉÔ ÑÕÉÅÔÌÙȢ 4ÈÅÒÅ ÉÓ ÎÏ× Á ×ÉÎÄÏ× ÏÆ ÏÐÐÏÒÔÕÎÉÔÙ ×ÈÅÒÅ ×Å ÃÁÎ ÔÁËÅ ÔÈÉÎÇÓ ÆÕÒÔÈÅÒ ÉÎ Á 

ÍÏÒÅ ÃÏÎÃÅÒÔÅÄ ÁÎÄ ÅÆÆÅÃÔÉÖÅ ×ÁÙ ÁÎÄ ×Å ÎÅÅÄ ÔÏ ÔÁËÅ ÁÄÖÁÎÔÁÇÅȟ ×ÏÒË ÔÏÇÅÔÈÅÒ ÁÎÄ ÆÉÎÄ ÃÒÅÁÔÉÖÅ

 ÉÎ

http://www.cbc.ca/news/politics/truth-and-reconciliation-chair-urges-canada-to-adopt-un-declaration-on-indigenous-peoples-1.3096225
http://www.cbc.ca/news/politics/truth-and-reconciliation-chair-urges-canada-to-adopt-un-declaration-on-indigenous-peoples-1.3096225
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!ÐÐÅÎÄÉØ ρȡ 4ÅÒÍÓ ÏÆ 2ÅÆÅÒÅÎÃÅ 
 

BROAD OBJECTIVES 
As a national and global academic leader, McGill has a crucial role to play in responding to the Truth and 

Reconciliation Commission (TRC) of Canada’s Calls to Action. More precisely, McGill will heed the  call of the 

TRC by engaging and collaborating with Indigenous communities to identify, explore and advance ideas, 

initiatives and plans that will embed Indigeneity in the life and activities of the University while seeking to 

enhance the presence and success of Indigenous students, faculty and staff at McGill. To this end, the 

Provost’s Task Force on Indigenous Studies and Indigenous Education will be animated by two core themes: 

recognition of Indigenous history, contemporary presence, and ways of knowing and learning; and 

reconciliation by heeding the TRC’s calls to action, specifically through educational and institutional efforts 

aimed at redressing historical legacies of injustice and restoring relationships with Indigenous peoples. 

 

SPECIFIC OBJECTIVES 
4ÈÅ 4ÁÓË &ÏÒÃÅ ×ÉÌÌ ÅØÐÌÏÒÅ υ ÍÁÉÎ ÑÕÅÓÔÉÏÎÓȡ 

¶ (Ï× ÃÁÎ -Ã'ÉÌÌ ÄÅÖÅÌÏÐ ÍÏÒÅ ÒÏÂÕÓÔ ÐÈÙÓÉÃÁÌ ÒÅÐÒÅÓÅÎÔÁÔÉÏÎ ÁÎÄ ÓÙÍÂÏÌÉÃ ÒÅÃÏÇÎÉÔÉÏÎ ÏÆ )ÎÄÉÇÅÎÏÕÓ 

ÈÉÓÔÏÒÙ ÁÎÄ ÐÒÅÓÅÎÃÅȟ ÁÎÄ ÏÆ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙȭÓ ÃÏÍÍÉÔÍÅÎÔ ÔÏ ÅÎÇÁÇÅ ×ÉÔÈȟ ×ÅÌÃÏÍÅ ÁÎÄ ÓÕÐÐÏÒÔ 

)ÎÄÉÇÅÎÏÕÓ ÓÔÕÄÅÎÔÓȟ ÆÁÃÕÌÔÙȟ ÓÔÁÆÆ ÁÎÄ ÃÏÍÍÕÎÉÔÙ ÍÅÍÂÅÒÓ ÏÎ ÏÕÒ ÃÁÍÐÕÓȩ  

¶ (Ï× ÃÁÎ -Ã'ÉÌÌ ÅÎÃÏÕÒÁÇÅ ÁÎÄ ÆÁÃÉÌÉÔÁÔÅ )ÎÄÉÇÅÎÏÕÓ ÓÔÕÄÅÎÔ ÁÃÃÅÓÓ ÔÏ -Ã'ÉÌÌ ÁÔ ÂÏÔÈ ÔÈÅ 

ÕÎÄÅÒÇÒÁÄÕÁÔÅ ÁÎÄ ÇÒÁÄÕÁÔÅ ÌÅÖÅÌÓȟ ÁÎÄ ÈÏ× ÃÁÎ -Ã'ÉÌÌ ÂÅÓÔ ÅÎÒÉÃÈ ÔÈÅ ÅØÐÅÒÉÅÎÃÅÓ ÏÆ )ÎÄÉÇÅÎÏÕÓ 

ÓÔÕÄÅÎÔÓ ×ÈÏ ÅÎÒÏÌÌ ÁÔ ÏÕÒ 5ÎÉÖÅÒÓÉÔÙȩ  

¶ (Ï× ÃÁÎ -Ã'ÉÌÌ ÍÏÒÅ ÅÆÆÅÃÔÉÖÅÌÙ ÒÅÃÒÕÉÔ ÁÎÄ ÃÕÌÔÉÖÁÔÅ ÔÈÅ ÓÕÃÃÅÓÓ ÏÆ ÓÔÁÆÆ ÍÅÍÂÅÒÓ ×ÈÏ ÁÒÅ 

)ÎÄÉÇÅÎÏÕÓȟ ÂÏÔÈ ÁÍÏÎÇ ÉÔÓ ÁÃÁÄÅÍÉÃ ÃÏÍÐÌÅÍÅÎÔ ÁÎÄ ÉÔÓ ÁÄÍÉÎÉÓÔÒÁÔÉÖÅ ÁÎÄ ÓÕÐÐÏÒÔ ÓÔÁÆÆȩ 

¶ (Ï× ÃÁÎ -Ã'ÉÌÌ ÉÎÃÏÒÐÏÒÁÔÅ )ÎÄÉÇÅÎÏÕÓ ÐÅÒÓÐÅÃÔÉÖÅÓȟ ÈÉÓÔÏÒÉÅÓȟ ÉÓÓÕÅÓȟ ÐÅÄÁÇÏÇÉÅÓ ÁÎÄ ÍÅÔÈÏÄÏÌÏÇÉÅÓ 

×ÉÔÈÉÎ ÉÔÓ ÃÕÒÒÉÃÕÌÁÒ ÁÎÄ ÒÅÓÅÁÒÃÈ ÍÉÓÓÉÏÎÓȩ 

¶ (Ï× ÃÁÎ -Ã'ÉÌÌ ÂÕÉÌÄ ÏÎ ÉÔÓ ÓÔÒÅÎÇÔÈÓ ÉÎ ÒÅÓÅÁÒÃÈ ÔÏ ÁÃÈÉÅÖÅ ÔÈÅ ÇÏÁÌÓ ÏÆ ÒÅÃÏÇÎÉÔÉÏÎ ÁÎÄ 

ÒÅÃÏÎÃÉÌÉÁÔÉÏÎ ÉÎ ÉÔÓ ÒÅÌÁÔÉÏÎÓ ×ÉÔÈ )ÎÄÉÇÅÎÏÕÓ ÐÅÏÐÌÅÓ ÁÎÄ ÃÏÍÍÕÎÉÔÉÅÓȩ 

 

FOR EACH OF THESE QUESTIONS, THE TASK FORCE WILL IDENTIFY: 

/principal/five-priorities
/principal/five-priorities
http://www.trc.ca/websites/trcinstitution/File/2015/Findings/Calls_to_Action_English2.pdf
http://www.trc.ca/websites/trcinstitution/File/2015/Findings/Calls_to_Action_English2.pdf
http://www.un.org/esa/socdev/unpfii/documents/DRIPS_en.pdf
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!ÐÐÅÎÄÉØ ςȡ 4ÁÓË &ÏÒÃÅ -ÅÍÂÅÒÓÈÉÐ 
 

Co-Chairs 

-ÓȢ 0ÁÉÇÅ )ÓÁÁÃȟ #ÏÏÒÄÉÎÁÔÏÒȟ &ÉÒÓÔ 0ÅÏÐÌÅÓȭ (ÏÕÓÅ 

0ÒÏÆȢ (ÕÄÓÏÎ -ÅÁÄ×ÅÌÌȟ #ÈÁÉÒȟ $ÅÐÁÒÔÍÅÎÔ ÏÆ 0ÏÌÉÔÉÃÁÌ 3ÃÉÅÎÃÅ 

0ÒÏÆȢ !ÎÇÅÌÁ #ÁÍÐÂÅÌÌȟ !ÓÓÏÃÉÁÔÅ 0ÒÏÖÏÓÔȟ %ÑÕÉÔÙ Ǫ !ÃÁÄÅÍÉÃ 0ÏÌÉÃÉÅÓ 

 

Task Force Members 

-ÒȢ 2ÁÙ !ÌÄÒÅÄȟ 0È$ #ÁÎÄÉÄÁÔÅȟ $ÅÐÁÒÔÍÅÎÔ ÏÆ 0ÈÉÌÏÓÏÐÈÙȟ &ÁÃÕÌÔÙ ÏÆ !ÒÔÓ    

-ÓȢ *ÅÓÓÉÃÁ "ÁÒÕÄÉÎȟ )ÎÄÉÇÅÎÏÕÓ (ÅÁÌÔÈ 0ÒÏÆÅÓÓÉÏÎÁÌ 4ÒÁÉÎÉÎÇ 0ÒÏÊÅÃÔ -ÁÎÁÇÅÒȟ &ÁÃÕÌÔÙ ÏÆ -ÅÄÉÃÉÎÅ 

-ÒȢ +ÁË×ÉÒÁÎÏǲ ȡÒÏÎ #ÏÏËȟ )ÎÄÉÇÅÎÏÕÓ /ÕÔÒÅÁÃÈ !ÄÍÉÎÉÓÔÒÁÔÏÒȟ /ÆÆÉÃÅ ÏÆ ÔÈÅ $ÅÁÎ ÏÆ 3ÔÕÄÅÎÔÓ 

0ÒÏÆȢ /ÌÌÉÖÉÅÒ $ÙÅÎÓȟ $ÅÐÕÔÙ 0ÒÏÖÏÓÔȟ 3ÔÕÄÅÎÔ ,ÉÆÅ ÁÎÄ ,ÅÁÒÎÉÎÇ 

-ÒȢ *ÉÍ (Ï×ÄÅÎȟ $ÉÒÅÃÔÏÒȟ /ÆÆÉÃÅ ÏÆ &ÉÒÓÔ .ÁÔÉÏÎÓ ÁÎÄ )ÎÕÉÔ %ÄÕÃÁÔÉÏÎ 

-ÓȢ +ÁÔÈÌÅÅÎ -ÁÓÓÅÙȟ 2ÅÇÉÓÔÒÁÒ ÁÎÄ %ØÅÃÕÔÉÖÅ $ÉÒÅÃÔÏÒȟ %ÎÒÏÌÍÅÎÔ 3ÅÒÖÉÃÅÓ 

0ÒÏÆȢ #ÁÔÈÅÒÉÎÅ 0ÏÔÖÉÎȟ $ÅÐÁÒÔÍÅÎÔ ÏÆ "ÉÏÌÏÇÙȟ &ÁÃÕÌÔÙ ÏÆ 3ÃÉÅÎÃÅ 

-ÒȢ #ÈÒÉÓÔÉÁÎ 1ÕÅÑÕÉÓÈȟ 33-5 )ÎÄÉÇÅÎÏÕÓ !ÆÆÁÉÒÓ #ÏÏÒÄÉÎÁÔÏÒ  

$ÒȢ #ÁÒÍÅÎ 3ÉÃÉÌÉÁȟ !ÓÓÏÃÉÁÔÅ $ÅÁÎ ɉ!ÃÁÄÅÍÉÃɊȟ 3ÃÈÏÏÌ ÏÆ #ÏÎÔÉÎÕÉÎÇ 3ÔÕÄÉÅÓ 

-ÒȢ !ÌÌÁÎ 6ÉÃÁÉÒÅȟ )ÎÄÉÇÅÎÏÕÓ %ÄÕÃÁÔÉÏÎ !ÄÖÉÓÏÒȟ 3ÏÃÉÁÌ %ÑÕÉÔÙ ÁÎÄ $ÉÖÅÒÓÉÔÙ %ÄÕÃÁÔÉÏÎ /ÆÆÉÃÅ 

 

Advisors at large 

-ÒȢ 0ÁÔÒÉÃË "ÒÅÎÎÁÎȟ %ØÅÃÕÔÉÖÅ $ÉÒÅÃÔÏÒȟ )ÎÓÔÉÔÕÔÅ ÆÏÒ ÔÈÅ 3ÔÕÄÙ ÏÆ )ÎÔÅÒÎÁÔÉÏÎÁÌ $ÅÖÅÌÏÐÍÅÎÔ 

0ÒÏÆȢ !ÌÌÁÎ $Ï×ÎÅÙȟ $ÅÐÁÒÔÍÅÎÔ ÏÆ (ÉÓÔÏÒÙ ÁÎÄ #ÌÁÓÓÉÃÁÌ 3ÔÕÄÉÅÓȟ &ÁÃÕÌÔÙ ÏÆ !ÒÔÓ 

-ÓȢ ,ÅÅ -ÁÒÁÃÌÅȟ %ÌÄÅÒ ÉÎ 2ÅÓÉÄÅÎÃÅ Ǫ )ÎÓÔÒÕÃÔÏÒȟ 5ÎÉÖÅÒÓÉÔÙ ÏÆ 4ÏÒÏÎÔÏ 

-ÒȢ 2ÏÂÉÎ -Ã,ÁÙȟ 3ÅÎÉÏÒ !ÄÖÉÓÏÒȟ 4ÈÅ -ÁÓÔÅÒ#ÁÒÄ &ÏÕÎÄÁÔÉÏÎ 

4Å×ÁËÉÅÒÁË×Á ,ÏÕÉÓÅ -Ã$ÏÎÁÌÄȟ "ÅÁÒ #ÌÁÎ -ÏÔÈÅÒ 

$ÒȢ +ÁÔÈÒÙÎ -ÕÌÌÅÒȟ 5ÎÉÖÅÒÓÉÔÙ !ÄÖÁÎÃÅÍÅÎÔ 

$ÒȢ 4ÉÍ 2ÁÙÂÏÕÌÄȟ -Ã'ÉÌÌ )ÎÓÔÉÔÕÔÅ ÆÏÒ ÔÈÅ 3ÔÕÄÙ ÏÆ #ÁÎÁÄÁ ɉ0ÒÏÆÅÓÓÏÒ ÏÆ 0ÒÁÃÔÉÃÅɊ 

-ÓȢ !ÎÉÔÁ 4ÅÎÁÓÃÏȟ $ÉÒÅÃÔÏÒ ÏÆ %ÄÕÃÁÔÉÏÎȟ +ÉÔÉÇÁÎ :ÉÂÉ !ÎÉÓÈÉÎÁÁÂÅÇ 

$ÒȢ ,ÅÉÇÈ 9ÅÔÔÅÒȟ 3ÅÎÉÏÒ $ÉÒÅÃÔÏÒȟ /ÆÆÉÃÅ ÏÆ ÔÈÅ 0ÒÏÖÏÓÔ ÁÎÄ 6ÉÃÅ-0ÒÉÎÃÉÐÁÌ ɉ!ÃÁÄÅÍÉÃɊ 
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!ÐÐÅÎÄÉØ σȡ 4ÁÓË &ÏÒÃÅ #ÏÎÓÕÌÔÁÔÉÏÎÓ ÁÎÄ /ÐÐÏÒÔÕÎÉÔÉÅÓ ÆÏÒ 

,ÅÁÒÎÉÎÇ 

http://www.mcgill.ca/ptisie2016


  

     σς 

!ÐÐÅÎÄÉØ τȡ 2ÅÐÏÒÔ ÏÆ ÔÈÅ 7ÏÒËÉÎÇ 'ÒÏÕÐ ÏÎ )ÎÄÉÇÅÎÏÕÓ 

3ÔÕÄÅÎÔ 2ÅÃÒÕÉÔÍÅÎÔ ÁÎÄ 2ÅÔÅÎÔÉÏÎ 
 

 “Students should never feel they need to leave part of themselves at the door when they come  

to university.”  





  

     στ 

¶ %ÂÅÎ (ÏÐÓÏÎ &ÅÌÌÏ×ÓÈÉÐ ÆÏÒ 3ÔÕÄÙ ÁÔ -Ã'ÉÌÌ 

o

 

http://indspire.ca/for-students/bursaries-scholarships/
http://parttime.syr.edu/tuition-financial-aid/scholarships-grants/haudenosaunee-promise/
http://parttime.syr.edu/tuition-financial-aid/scholarships-grants/haudenosaunee-promise/
/applying/requirements/indigenous
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/medadmissions/applying/categories/indigenous
/law-admissions/undergraduates/admissions/policy
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¶ $ÅÃÏÌÏÎÉÚÉÎÇ ÍÅÔÈÏÄÏÌÏÇÉÅÓ ɉÄÏÉÎÇ ÒÅÓÅÁÒÃÈȾ ÐÒÏÇÒÁÍ ÄÅÖÅÌÏÐÍÅÎÔ 7)4(ȟ ÎÏÔ ÁÂÏÕÔ ÏÒ ÏÎ )ÎÄÉÇÅÎÏÕÓ 

ÐÅÏÐÌÅɊ 

¶ 



  

     σχ 

 τπ  ÈÅÒÅ ÉÎ -ÏÎÔÒÅÁÌ ɀ ςπ ÕÎÉÖÅÒÓÉÔÙ Ϲ ςπ ÃÏÌÌÅÇÅ ÁÔ $Á×ÓÏÎ ÏÒ *ÏÈÎ !ÂÂÏÔÔ 

 ςπ  ÉÎ 6ÁÌ Äȭ/Ò 

 ρυ  ÉÎ 3ÕÄÂÕÒÙ 

 χπ  ÉÎ .ÏÒÔÈ "ÁÙ 

 σππ  ÉÎ /ÔÔÁ×Á ÁÒÅÁ 

 

+!(.!7!+% %$5#!4)/. #%.42%- Bethany Douglas, Post-Secondary Distance Counselor 

 ρφ  ÎÕÍÂÅÒ ÏÆ ÓÔÕÄÅÎÔÓ ÒÅÇÉÓÔÅÒÅÄ ÁÔ -Ã'ÉÌÌ ÉÎ ×ÉÎÔÅÒ ςπρχ ÓÅÍÅÓÔÅÒ -ρπ ÆÕÌÌ ÔÉÍÅȟ φ-ÐÁÒÔ ÔÉÍÅ  

 ψψ  ÎÕÍÂÅÒ ÏÆ ÓÔÕÄÅÎÔÓ ÐÒÅÓÅÎÔÌÙ ÁÔ 1ÕÅÂÅÃ #%'%03ȡ 

https://www.cscree.qc.ca/en/contacts/services-and-departments/post-secondary-student-services
https://www.cscree.qc.ca/en/contacts/services-and-departments/post-secondary-student-services
https://www.youtube.com/watch?v=iIQXQN8Mw4A
https://www.youtube.com/watch?v=19EJe991hW4
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!ÐÐÅÎÄÉØ υȡ 2ÅÐÏÒÔ ÏÆ ÔÈÅ 7ÏÒËÉÎÇ 'ÒÏÕÐ ÏÎ 2ÅÓÅÁÒÃÈ ÁÎÄ 

ÔÈÅ !ÃÁÄÅÍÉÃ #ÏÍÐÌÅÍÅÎÔ 
 

RESEARCH 

The UN Declaration on the Rights of Indigenous Peoples (UNDRIP),8 the TRC’s Calls to Action,9 ÔÈÅ 4ÒÉ-#ÏÕÎÃÉÌ 

0ÏÌÉÃÙ 3ÔÁÔÅÍÅÎÔ ɉ4#03Ɋȟ10 and the Research Protocol of the Assembly of First Nations of Quebec & Labrador 

(AFNQL)11 signal the importance of research epistemologies and practices premised on self-governance, 

autonomy, equity and reciprocity. For Indigenous communities in Canada, this has translated into the “First 

Nations Principles of OCAP” (Ownership, Control, Access and Possession), that guide research involving the 

collection and use of data pertaining to Indigenous populations and territories.12 Canadian education systems 

have only recently incorporated meaningful content on First Nations, Métis and Inuit peoples. This means that 

many academic scholars must actively educate themselves on the cultures, histories and contributions of 

Indigenous peoples to understand academia’s role in colonialism and to identify and remedy contemporary 

manifestations of colonial thinking and research.  

 

All research relating to Indigenous peoples must be based on the self-determined goals and aspirations of 

First Nations, Métis and Inuit peoples and be guided by UNDRIP and Indigenous research values and 

principles, including the principles of free, prior and informed consent. Such research must also respect 

Indige

http://www.un.org/esa/socdev/unpfii/documents/DRIPS_en.pdf
http://www.trc.ca/websites/trcinstitution/File/2015/Findings/Calls_to_Action_English2.pdf
https://www.cssspnql.com/docs/default-source/centre-de-documentation/anglais_web.pdf?sfvrsn=2
https://www.cssspnql.com/docs/default-source/centre-de-documentation/anglais_web.pdf?sfvrsn=2
http://fnigc.ca/sites/default/files/docs/ocap_path_to_fn_information_governance_en_final.pdf
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forward-looking, striving for discovery and innovation. By contrast, Indigenous knowledge can be both 

progressive and remembrance-oriented, anchored to a respect for and affirmation of ancestral epistemologies 

and methodologies. Indigenous approaches thus require a heightened level of humility and responsibility in 

the research endeavor to appreciate, before the research is undertaken, its potential impacts across time and 

space. Such reflection promotes a more critical analysis of the assumptions of benevolence underlying terms 

such as “innovation” and “progress.” It also requires recognition of the value of communal and community-led 

approaches to knowledge gathering.  

 

While non-Indigenous scholars can be helpful allies in conducting research affecting Indigenous peoples, it is 



  

     τπ 

This passage poignantly reflects the promise of research conducted in meaningful partnership, and points to 

the moral, ethical and intellectual imperative of honesty, respect and full and equal collaboration with 

Indigenous communities in research contexts. Accordingly, we call on McGill to take up clear and concrete 

strategies that recognize, value and encourage research that exhibits commitments to reconciliation and 

partnership. 

 

Supporting research committed to reconciliation and partnership, which involves, respects and supports 

Indigenous knowledge and Indigenous peoples, requires changes in university structures, policies and 

practices. This includes educating all administration, faculty, staff and students on Indigenous peoples and 

revising academic recruitment, appraisal, support and promotion criteria and procedures to better reflect 

Indigenous knowledges and experiences. 

 

Further, the resources (in terms of both time and funding) required for community-engaged research must be 

accounted for in hiring and promotion. This may call for University-supported seed funding to allow 

Indigenous scholars carrying out territory-based work to develop traction in their scholarship, and for 

adapted expectations in terms of timelines for research output, as well as modes of dissemination. Internal 

research funds dedicated to Indigenous-led or Indigenous-partnered research would also go to lengths in 

https://www.canada.ca/en/employment-social-development/services/labour-standards/reports/employment-equity-data-report/tables/table05-01.html
https://www.canada.ca/en/employment-social-development/services/labour-standards/reports/employment-equity-data-report/tables/table05-01.html
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demands. This includes ensuring that McGill is a welcoming environment for Indigenous students, faculty and 

knowledge.  

 

a) Recruitment  
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program, made available to faculty as an option for them to take up if they feel it would be helpful, could 

support junior professors by helping them navigate the early stages of academic life while diminishing their 
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http://www.indigenousmcgill.ca/
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¶ #ÏÎÓÉÄÅÒ Á ÃÌÕÓÔÅÒ ÈÉÒÅ ÆÏÒ )ÎÄÉÇÅÎÏÕÓ ÓÔÁÆÆ ɀ ÐÏÓÉÔÉÏÎÓ ÁÃÒÏÓÓ ÔÈÅ ÕÎÉÖÅÒÓÉÔÙȟ ÏÕÔÓÉÄÅ ÏÆ ÔÈÅ 

)ÎÄÉÇÅÎÏÕÓ ÐÏÒÔÆÏÌÉÏȢ 
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